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ABSTRACT

This study aimed to explore the transformative role of school leaders in fostering
community engagement towards achieving inclusive and quality education. Through
qualitative approach, the research identifies key themes related to the lived experiences
of school leaders, the challenges they face, and actionable recommendations for driving
change. Three primary themes emerged: Community Engagement and Collaboration,
Stakeholder Engagement and Collaboration, and Cultural Respect and Equity,
highlighting the importance of multi-faceted approaches that incorporate community and
stakeholder involvement with a deep respect for cultural diversity. These findings
underscore the necessity for school leaders to act not only as educators but also as
community connectors and cultural advocates. However, the path to transformation is
fraught with challenges, including Community and Cultural Barriers, Operational
Planning Impediments, and Economic Constraints. These obstacles call for systemic
changes and the development of robust support mechanisms to facilitate the journey
towards equitable education. In response, the study outlines crucial recommendations
for school leaders: Effective Communication and Implementation, Strengthening
Advocacy and Awareness, and Maximizing Resource Mobilization. These strategies
emphasize the need for clear communication, enhanced advocacy for educational
priorities, and efficient resource utilization to support inclusive education initiatives.
Conclusively, the study accentuates the pivotal role of school leaders in community
transformation for inclusive education, highlighting both the complexities of the
challenges at hand and the strategic approaches required to overcome them. It calls for
a collaborative effort among educational stakeholders to dismantle barriers and pave
the way for equitable educational opportunities for all.

Keywords: Community Engagement, Inclusive Education, Leadership Challenges,
Cultural Equity, Strategic Recommendations, Qualitative Approach, Arakan District.
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Globally, school administrators encounter several hurdles in their efforts to
promote inclusive and high-quality education for community development (Anderson, S.
2022). Despite this, 98% of the rooted in resource shortages, inclusion imperatives,
technology dynamics, community participation, and assessment complexities, combined
impede leaders' capacity to create an effective learning environment. Scarcity of
resources, especially qualified instructors and up-to-date instructional materials,
disproportionately impacts socioeconomically disadvantaged schools, perpetuating
educational inequities. To mitigate this difficulty, effective budgetary management and
inventive solutions are required to enable universal access to a full education (Brown, A.
2019).

Similarly, inclusivity emerges as a pivotal concern demanding the attention of
school leaders. The diverse needs of students, spanning disabilities, distinct learning
preferences, and cultural disparities, require comprehensive consideration. Achieving
inclusivity necessitates not only physical adaptations but also a paradigm shift in
pedagogical methodologies. School leaders must facilitate teacher training programs
and provide ongoing support to ensure the effective implementation of inclusive
practices. Furthermore, fostering an inclusive environment mandates proactive efforts to
dismantle barriers hindering equal participation and academic outcomes for all students
(Davis, P. 2022).

Also, the rapid integration of technology in education introduces both prospects
and challenges for school leaders. While technological advancements offer
opportunities to enhance learning experiences, they concurrently widen the digital
divide. Unequal access to digital devices and reliable internet connectivity exacerbates
existing educational disparities. School leaders must adeptly manage the incorporation
of technology into the educational framework, emphasizing equitable access. Bridging
the digital divide entails strategic planning, judicious resource allocation, and
collaborative initiatives with stakeholders to ensure uniform access to educational
technology (Garcia, L. 2022).

Moreover, effective community engagement stands out as a crucial factor in
realizing inclusive education goals, posing yet another formidable challenge for school
leaders. Establishing robust partnerships with parents, local entities, and community
leaders is imperative for cultivating a supportive educational ecosystem. Nonetheless,
leaders often encounter resistance or indifference from the community. Overcoming this
challenge demands adept communication strategies, transparency, and initiatives that
actively involve community members in decision-making processes (Johnson, M. 2022).

In addition, the assessment and accountability framework introduce an additional
layer of complexity for school leaders. The prevalence of high-stakes standardized
testing tends to narrow the curriculum and propagate a standardized educational
approach. Striking a balance between accountability imperatives and a commitment to
delivering a holistic and inclusive education requires advocacy for assessment methods
that encompass the diverse strengths and capabilities of students. It entails
transcending narrow metrics of academic success (Mitchell, D. 2022).
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Hence, the goal of this study is to determine unraveling the dynamic challenges
faced by school leaders for community transformation to promote inclusive and quality
education in selected schools in Arakan, North Cotabato for the school year 2023-2024.

FRAMEWORK

The theoretical orientation or framework of a study guides how research is
conducted, and findings are interpreted. It forms the foundation for understanding the
study's objectives, variables, and relationships, influencing the study's direction and
methodology. This study drew from various theories to inform its research design and
analysis.

Transformational Leadership Theory, originally proposed by James V.
Downton, J. Burns, and subsequently expanded upon by Bernard M. Bass, is a
theoretical framework that accentuates the transformative impact of leaders on their
followers and organizations. In his seminal work "Leadership" (1978), Burns introduced
the concept, highlighting leaders who inspire and motivate through shared vision,
intellectual stimulation, individualized consideration, and charisma. Bass further
developed this theory in "Leadership and Performance Beyond Expectations" (1985),
emphasizing the leader's capacity to elevate followers to higher levels of morality,
motivation, and performance.

Community-Based Participatory Research (CBPR) is a collaborative research
paradigm pioneered by Israel, B. A., Schulz, A. J., Parker, E. A., & Becker, A. B., as
introduced in the "Review of Educational Research" (1998). This approach underscores
the importance of equitable partnerships, community involvement, and an
action-oriented focus. The collaborative model ensures that research is both meaningful
and pertinent to the community under examination.

In addition, CBPR principles necessitate active community participation
throughout the research process. Researchers and community members collaborate on
defining research questions, designing methodologies, collecting and analyzing data,
and interpreting findings. The approach is particularly suited for unraveling dynamic
challenges faced by school leaders in community transformation for inclusive and
quality education. By involving educators, parents, students, and community members,
CBPR ensures that research outcomes are contextually relevant, actionable, and
aligned with the community's needs and aspirations.

Systems Thinking Theory provides a holistic perspective on organizations and
challenges, emphasizing the interconnectedness of various elements within a system.
Initially introduced by biologist Ludwig von Bertalanffy and further elaborated upon by
Peter Senge in "The Fifth Discipline" (1990), the theory views organizations as dynamic
systems where the behavior of the whole surpasses the sum of its parts.

METHODS
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Research Design

The Qualitative approach was an approach utilized in qualitative research for the
systematic analysis and unveiling of the deeper meanings and insights derived from
participants' experiences, primarily through in-depth interviews or other qualitative data
sources. Developed by R.A. Colaizzi in 1978, it was distinguished by a structured,
rigorous methodology for identifying and extracting significant themes, thereby offering
a rich comprehension of a particular phenomenon. This research design was applied to
elucidate the dynamic challenges encountered by school leaders in fostering community
transformation to advocate for inclusive and quality education. The gathered data
underwent a sequence of systematic procedures, including data transcription, extraction
of significant statements, organization into themes, and validation via participant
feedback. This process enabled researchers to attain an exhaustive understanding of
the complexities and specific challenges that school leaders faced in community
transformation efforts aimed at promoting inclusive and quality education.

Research Participants

Respondents in this study would be chosen 17 selected school heads from
selected school in Arakan, North Cotabato through purposive sampling. Purposive
sampling on the other hand would be used as the sample method. The researcher
utilizes his or her own discretion to choose study participants from the general
population. This is referred to as purposive or judgment sampling. Purposeful sampling
is a non-probability sampling method in which the components chosen for the study are
selected based on the researcher's discretion.

Research Instrument

Interviews involved conducting in-depth structured interviews and focus group
discussions to explore individual experiences related to promoting community
transformation towards inclusive and quality education. These conversations delved into
opportunities, challenges, and perceived threats, allowing the researcher to collect rich,
personal narratives that unveiled deeper motivations, concerns, and unique views on
the complexities of managing diverse educational settings. This qualitative approach
was crucial in understanding the "why" behind participants' interactions with their
educational environments.

Observation techniques saw the researcher immersing themselves in the
natural environments of the participants, such as classrooms or other educational
settings, to directly observe behaviors, interactions, and practices. This method
provided invaluable insights into how school leaders' principles were manifested in their
teaching practices and interactions with students, aiding community transformation
towards more inclusive and quality education.
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Facilitating focus group discussions among school leaders enabled the
collection of diverse perspectives on community transformation towards inclusive and
quality education within a group setting. This approach fostered dialogue among
participants, encouraging them to share and reflect on their experiences, practices, and
beliefs regarding inclusivity. The dynamic nature of focus groups revealed shared
experiences, common challenges, and varied strategies for addressing inclusivity in
education, offering a rich, multi-perspective understanding of the studied phenomena

Data Collection

A formal letter to request permission from the Dean of Graduate Studies at
Central Mindanao Colleges and obtaining consent from the School District Supervisor to
conduct research within their schools. The researcher then distributed questionnaires to
school leaders in Arakan, who served as respondents. Participants were asked to sign a
permission letter on the day of data collection and were assured of the confidentiality of
their responses and anonymity in any published work. The researcher personally
administered the questionnaire, ensuring the privacy of the responses, and then
proceeded to summarize, tabulate, and analyze the data.

Following the interviews, the researcher collected the data personally and
expressed gratitude to the participants. In-depth one-on-one interviews, direct
participant observations, and focus group discussions were conducted to gather as
much direct qualitative information as possible, focusing on participants' perspectives.
This approach was grounded in the principle that the participants' views on the
phenomena of interest should emerge from their perspectives. The research process,
from the use of informed consent forms to the analysis of data, was meticulously
planned and executed, spanning from January to August 2024.

Data Analysis

The data analysis involved a thematic analysis of the qualitative data, where the
researcher sifted through the collected narratives to identify recurring themes, ideas,
and patterns of meaning. This process included looking for connections between
themes or between observed behaviors and the respondents’ demographic factors,
such as age and gender, offering insights into policy implications and addressing gaps
in previous research. This meticulous analysis aimed at generating a deep
understanding of the studied phenomena, without resorting to simplistic solutions.

RESULTS AND DISCUSSION

Lived Experiences of School Leaders When Promoting Community
Transformation towards Inclusive and Quality Education
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This section presents the Lived Experiences of School Leaders When Promoting
Community Transformation towards Inclusive and Quality Education. Table 2 revealed
these themes including: Community Engagement and Collaboration, Stakeholder
Engagement and Collaboration, and Cultural Respect and Equity.

Theme 1. Community Engagement and Collaboration

Most of the participants believed that involving the entire community in
educational endeavors is key to achieving inclusive and higher educational standards.
They emphasized the importance of fostering an environment that values diversity,
encourages collaboration among educators, parents, and community members, and
prioritizes continuous development and regular assessment to enhance the education
system.

Parallel to this, Al-Hameed, S. (2018) investigates the strategies employed by
school leaders in Riyadh's public education schools to build effective community
partnerships. This study highlights the critical role that school leaders play in bridging
the gap between educational institutions and the wider community. By facilitating
collaboration and fostering strong relationships with various community stakeholders,
school leaders can enhance the quality and inclusivity of education. The study findings
suggest that the development and maintenance of these partnerships are fundamental
to creating learning environments that support students' diverse needs. The study
implies that school leaders' commitment to community engagement not only contributes
to the immediate educational community but also to the broader societal well-being,
underscoring the transformative potential of community collaboration in education.

Theme 2. Stakeholder Engagement and Collaboration

This theme that emerged, emphasizing the vital importance of bringing together
various community members, including educators, parents, policymakers, and local
businesses. This collaborative approach facilitates the leveraging of diverse resources
and perspectives, fostering innovative educational practices, and ensuring the
implementation and sustainability of projects aimed at enhancing inclusive and quality
education for all learners.

The ideas are supported by Zwikael et al., (2020) delve into the dynamics of
stakeholder collaboration and engagement within virtual projects. Their study addresses
the critical aspects of managing and engaging stakeholders in environments where
traditional face-to-face interactions are not feasible. Through their analysis, it
underscore the importance of leveraging technology to foster effective communication
and collaboration among project stakeholders. Their findings suggest that virtual
platforms can indeed support robust stakeholder engagement, provided that projects
are managed with a keen awareness of the unique challenges and opportunities
presented by virtual environments. This study implies that the success of virtual projects
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hinges on innovative strategies for stakeholder engagement that are adapted to the
digital context.

Theme 3. Cultural Respect and Equity

Most of the participants believed that embracing cultural differences, promoting
equal access to education, and fostering collaborative partnerships are fundamental to
achieving inclusive education. They underscore the necessity of breaking down barriers
to inclusion, ensuring equitable opportunities, and committing to continuous
improvement to meet the diverse needs of all learners within the community.

Similarly, the statements corroborated the ideas of Dogra, N. & Carter-Pokras,
O. (2015) delve into the perspectives of various stakeholders on the outcomes of
cultural diversity training in medical education. Their study investigates the expectations
and perceived benefits of such training, highlighting its significance in enhancing the
cultural competence of medical professionals. The study emphasize the need for a
more nuanced understanding of cultural diversity beyond simplistic notions, advocating
for training that fosters a deep appreciation of cultural differences and their impact on
healthcare delivery. This study implies that for cultural diversity training to be effective, it
must be comprehensive, integrating diverse stakeholder perspectives to adequately
prepare medical professionals for a culturally diverse patient population.

Challenges Faced by School Leaders in Transforming Communities to Promote

Inclusive and Quality Education

Table 3 reflected the challenges encountered by school leaders for community
transformation to promote inclusive and quality education such as Community and

Cultural Barriers, Operational Planning Impediments, and Economic Constraints.

Theme 1. Community and Cultural Barriers

Most of the participants believed that the main obstacles in fostering inclusive
and quality education stem from deep-seated cultural norms and economic disparities.
These barriers include parental reluctance to participate in educational initiatives,
discrimination, and the logistical challenges of remote living, all of which hinder the
effective engagement of all community members in the educational process.

Similarly, the ideas are corroborated to the findings of Kramer, D. L. (2021)
explores the realm of culturally responsive school leadership. The study underscores
the significance of school leaders being culturally responsive to effectively navigate and
mitigate community and cultural barriers within educational settings. The study identifies



Vol. 4, No. 5 March 2025 ISSN: 2815-1445
Southeast Asian Journal of
International Peer Reviewed Journal

Multidisciplinary Studies

critical self-reflection as a pivotal tool for school leaders, enabling them to recognize
their own biases and improve their strategies for fostering inclusive school
environments. The study implies that overcoming cultural barriers in education not only
requires awareness and adaptation to diverse student needs but also demands that
leaders critically assess their approaches to ensure they are genuinely promoting equity
and inclusivity.

Theme 2. Operational Planning Impediments

This theme emphasizes the challenges faced in strategic execution and the
implementation of inclusive education programs. It highlights the complexities of
navigating bureaucratic constraints, aligning resources with educational goals, and
managing the logistics of program delivery in diverse and sometimes resistant
community settings. This theme underscores the need for adaptive strategies and
proactive problem-solving to ensure the effective realization of inclusive educational
initiatives.

Correspondingly, the statements are supported by Valenzuela E. & Buenvinida L.
(2021) investigate the management of school operations and resources in the context of
the "new normal" and its impact on the performance of public schools in a specific
division in the Philippines. Their study emphasizes the significant challenges that school
leaders face in adapting to changes brought about by external circumstances such as
the COVID-19 pandemic. By analyzing the strategies employed by school leaders to
navigate these operational challenges, the study implies that effective management of
school operations and resources is crucial for maintaining and improving school
performance amidst adversity. The study highlights the importance of flexibility,
innovation, and strategic planning in overcoming operational impediments in the
educational sector.

Theme 3. Economic Constraints

This theme reveals a multifaceted challenge faced by educational institutions in
pursuing inclusive and quality education. It encompasses not only the direct financial
limitations but also broader socioeconomic issues such as community resistance,
infrastructure accessibility, and resource security. These constraints necessitate
innovative solutions and adaptive strategies to ensure the successful implementation of
inclusive educational initiatives despite financial and logistical hurdles.

The implications are supported by Alvarado, E., Sy, F., and Adriatico, C. (2019)
delve into the challenges public school principals focusing on the constraints that hinder
effective implementation. The study identifies economic constraints as a significant
barrier to SBM compliance, alongside issues related to resources, training, and
community involvement. The research suggests that financial limitations not only impact
the acquisition of educational materials and infrastructure but also affect the capacity for
professional development and community engagement initiatives. This study implies
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that addressing economic constraints is crucial for enabling school leaders to fulfill SBM
requirements and improve school management practices, highlighting the need for more
supportive policies and resource allocation strategies.

Recommendations For School Leaders to Facilitate Community Transformation
Aimed at Achieving Inclusive and Quality Education

Furthermore, table 4 revealed three essential themes from the recommendation
for school leaders for community transformation to promote inclusive and quality
education including Effective Communication and Implementation, Strengthening
Advocacy and Awareness, and Maximize Resource Mobilization.

Theme 1. Effective Communication and Implementation

Most of the participants believed that the foundation of successful community
transformation lies in robust communication channels, stakeholder engagement, and
strategic planning. They underscored the importance of establishing trust through
transparency, involving the community in decision-making processes, and ensuring
ongoing professional development for educators to foster an environment conducive to
implementing inclusive and quality educational practices.

Also, Hollingworth et al., (2017) delve into the critical role of school principals in
fostering a positive building culture through effective communication and leadership.
The study highlights how principals initiate meaningful conversations and create open
environments that support sustained school improvement efforts. By establishing clear
communication channels and demonstrating openness to feedback, principals can lay
the groundwork for a collaborative and inclusive school culture. This study implies that
the ability of school leaders to effectively communicate and engage with their staff,
students, and the broader school community is key to implementing and maintaining
successful improvement strategies and fostering an environment conducive to learning
and growth.

Theme 2. Strengthening Advocacy and Awareness.

Participants highlighted the importance of actively promoting the value of
inclusive and quality education within the community. This involves not only engaging in
dialogue and collaboration with various stakeholders but also serving as role models
and leaders in advocating for educational policies and practices that support equity,
diversity, and inclusion, thereby fostering a more informed and supportive community
environment.

The implications are supported by Costa, Jessica (2019) which investigates how
leadership preparation programs can equip school leaders with the skills necessary to
advocate for social justice within educational settings. The study delves into the
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integration of social justice tenets into leadership training, examining their effectiveness
in preparing future leaders to champion equity and inclusion in schools. The analysis
reveals that incorporating social justice principles into educational leadership programs
significantly enhances leaders' ability to identify and address systemic inequalities,
thereby fostering more inclusive school environments. This study implies that the
commitment to social justice advocacy is crucial for school leaders aiming to enact
meaningful change and ensure that all students have access to equitable educational
opportunities.

Theme 3. Maximize Resource Mobilization

The theme that emerged, emphasizing the innovative and proactive efforts of
school leaders to secure the necessary resources for supporting inclusive education.
This theme highlights personal sacrifices, community engagement, and strategic
partnerships as crucial strategies for overcoming infrastructural and material challenges,
thus ensuring that all students, especially those from marginalized backgrounds, have
access to quality education.

Nevertheless, the study of Ojwang’ J. A. (2015) explores the correlation between
financial resource mobilization strategies and the internal efficiency of public secondary
schools. The study identifies various strategies that school leaders employ to generate
and manage financial resources, assessing their impact on the operational efficiency of
schools. The findings indicate that schools with effective financial resource mobilization
strategies experience higher levels of internal efficiency, reflected in better management
of educational resources, improved infrastructure, and enhanced student outcomes.
This study implies the pivotal role of school leaders in implementing financial strategies
that support and sustain the educational environment, emphasizing the need for
innovative financial management practices in schools.

IMPLICATIONS

This study methodically conducted a thematic analysis to extract the pivotal
insights regarding the roles and challenges faced by school leaders in facilitating
community transformation for inclusive and quality education, in accordance to
sustainable development goal 4 (SDG4) perspectives. From the analysis, three principal
themes emerged, highlighting the strategies employed by school leaders: Community
Engagement and Collaboration, Stakeholder Engagement and Collaboration, and
Cultural Respect and Equity. These themes underscore the importance of involving
community members and stakeholders in collaborative efforts and fostering an
environment of respect and equity to enhance educational inclusivity and quality.
Additionally, the study identified three critical challenges that impede these efforts:
Community and Cultural Barriers, Operational Planning Impediments, and Economic
Constraints. These challenges represent significant hurdles in the path towards realizing
inclusive education and require targeted strategies to overcome. Based on these
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findings, the study offers recommendations for school leaders to more effectively
promote community transformation towards inclusive and quality education. These
include adopting Effective Communication and Implementation strategies to ensure
clear and impactful dissemination of goals and initiatives, Strengthening Advocacy and
Awareness to build broader support for inclusivity efforts, and Maximizing Resource
Mobilization to overcome economic constraints and support the operationalization of
inclusive education programs. Together, these insights and recommendations provide a
comprehensive framework for school leaders seeking to navigate the complex
landscape of promoting inclusive and quality education within their communities.
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