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ABSTRACT 
 

This study examined the factors structure of reading habits of students in the new 
normal using exploratory mixed method design. The exploratory sequential mixed 
method design is characterized by an initial qualitative phase of data collection and 
analysis, followed by a phase of quantitative phase of data collection analysis, with a 
final phase of integration or linking of data from two separate strands of data. More 
specifically, it aimed to construct, develop and evaluate the factors structure of reading 
habits of students in the new normal scale. In the qualitative phase, there were seven 
students who participated in the in-depth interview and ten students participated in the 
focus group discussion. There were three themes that emerged from the interview that 
put emphasis on home environment, peer influence, and personal interest. A 30-item 
new approaches of teaching scale was also constructed based from the results of the 
interview, which was subjected to the quantitative phase. In the quantitative phase, 200 
questionnaire responses were analyze for exploratory factor analysis (EFA). Results 
showed three underlying factors structure of reading habits of students in the new 
normal A total of four themes on the factors structure of reading habits of students in the 
new normal questionnaire was developed which are home environment with a total of 
thirteen items, peer influence with a total of seven items, personal interest with a total of 
four items, and environmental imitation with a total of four items and the overall the 
scale has a total of 28-item questionnaire. This study recommended that in order to 
enhance the reading habits of students in the new normal, it is recommended to provide 
them with a diverse range of reading materials, including books, articles, and digital 
content. Additionally, incorporating reading into classroom activities and setting aside 
dedicated reading time can encourage students to develop a regular reading habit and 
improve their literacy skills. 
 
Keywords: ​ Reading Habits, New Normal Education, Exploratory Sequential Design, 

Factor Analysis, Municipality of President Roxas, Philippines 
 
INTRODUCTION 

 
The reading habits of students significantly impact their ability to comprehend 

and enhance their learning, particularly in the context of home-based education where 
reading plays a crucial role in children's academic achievements. However, according to 
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available data, out of 275 students, 93% possess the ability to read, yet only 87% have 
developed regular reading habits (Yusof, 2020). Furthermore, almost half of the children 
between the ages of 10 and 14 exhibit disinterest in reading. These findings clearly 
indicate a lack of engagement in reading among learners. A study emphasizes the 
influential role of parents and family members in fostering reading habits among 
students at home (Ameyaw & Anto, 2018). Specifically, family lifestyle, parent-child 
relationships, and socioeconomic status are closely associated with the cultivation of 
reading habits and interests. Consequently, it is crucial to evaluate the factors that 
contribute to students' reading habits at home, as reading serves as an essential 
component for academic success. 

According to a study conducted by Wise and Buffington (2019), the family plays a 
significant role in shaping students' reading habits. The family environment serves as 
the initial educational setting, with parents acting as the primary educators for children. 
During the preschool years, children learn by observing their surroundings, and their 
parents serve as the primary role models. Similarly, Teale (2019) argues that the 
environment can also influence students' reading habits. Right from birth, children's 
development is influenced by their surroundings, and their reading habits are shaped by 
the conditions of their environment. Therefore, creating an encouraging environment for 
children and ensuring secure communication with others is crucial for developing their 
reading habits during these formative years (Bredekamp & Copple, 2018). 

Students’ reading habits is a common issue on research, however, in this new 
context of home based learning, the idea of reading among students play a more crucial 
role in this new learning environment. Thus, it is still timely important to re-assess the 
factors that contribute to students’ reading habits at home.  Moreover, this study will use 
an exploratory research design in which this study will focus on looking at the context of 
the problems using both qualitative and quantitative aspect of the problems. Making this 
study more substantial and relevant as compared to studies conducted before.   

One of the aims of this study is to look for the dimensions that influence students 
reading habits at home. The data that could be gathered in this study will provide a 
basis for parents to evaluate their practices at home that will encourage children to 
read. In addition, since parents could be the main beneficiaries of this study in which 
they can be able to identify appropriate home practices that will enhance children’s 
reading habits. Moreover, the school can look for more additional programs to assist 
parents on how to encourage their children to read at home.   

 
FRAMEWORK 

 
This study believes that children’s’ habits at home is greatly influence by how and 

what they see in their environment. What the students experience in their daily 
encounter will greatly affect their behavior and more likely to show the same behavior. 
Thus, with this it is important to showcase positive attitude towards reading in order for 
the child develop a habit of reading. 
​ As a pragmatist point of view, this study believes that social environment of the 
child affects how they act and behave. In particular, if the child is exposed to an 
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environment where people oved to read and talk, the more likely the child will show the 
same act of behavior.   

The present research investigates the influence of social learning theory, 
proposed by Bandura (1977), on students' reading habits in their home environment. 
Social learning theory underscores the significance of observing, modeling, and 
imitating the behaviors, attitudes, and emotional reactions of others. This theory 
explores the interplay between environmental and cognitive factors in shaping human 
learning and behavior. In relation to reading, social learning theory suggests that 
children acquire reading habits by observing others. If children observe their family 
engaging in reading activities at home, they are more likely to emulate this behavior. 
The role of home practices holds great importance in the learning process for all 
individuals, particularly children. 

Additionally, the concept of social learning theory suggests that children acquire 
knowledge by observing others. This learning process can manifest in two ways: a child 
may witness their sibling politely requesting a treat and being granted one, which may 
influence them to imitate the behavior, or a teenager may hear a friend discussing lock 
picking and gain new knowledge without attempting it themselves. Within the 
educational setting, educators have discovered that social modeling and the use of 
examples wield significant influence in facilitating learning. When children witness 
positive outcomes resulting from certain actions, they are more inclined to replicate 
those actions (Meti, 2020). Conversely, observing negative consequences tends to 
deter them from engaging in similar behavior. Therefore, to foster an inclination for 
reading among students, it is essential for teachers to consistently cultivate an 
environment that promotes reading. 

 
METHODS 

Research Design 
This study employed an exploratory research design, which is a methodology 

used to investigate research questions that have not been extensively examined before. 
Exploratory research is commonly qualitative, but it can also be quantitative when 
conducted with a large sample. It is known as interpretive research or a grounded 
theory approach due to its adaptable and open-ended nature. Therefore, exploratory 
research was utilized to explore a problem that lacked a clear definition, aiming to gain 
a deeper understanding of the existing issue. The researcher began with a general idea 
and used it as a means to identify relevant issues, forming the foundation for this 
research. Specifically, individual interviews were conducted with selected participants to 
gather data, enabling the creation of a comprehensive description of the factors 
influencing students' reading habits in the new normal. 

According to Creswell and Plano Clark (2018), exploratory sequential mixed 
methods is an approach that combines qualitative and quantitative data collection and 
analysis in a series of phases. The initial phase involves gathering qualitative data, 
which is then analyzed to inform the subsequent quantitative phase. This quantitative 
phase may involve the use of a survey or other methods to collect quantitative data. The 
qualitative analysis plays a crucial role in developing specific research questions for the 
quantitative phase, which may include administering a questionnaire or conducting 
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other forms of quantitative data collection. The collected data will undergo rigorous 
statistical analysis to validate the instrument or the theoretical framework being 
developed (Creswell & Plano Clark, 2018). 

 
 

Research Participants 
The identification of respondents and participants in this research employed 

stratified random sampling. Proportional allocation was utilized to ensure that samples 
were obtained from each district within the Municipality of President Roxas. 

For the preliminary (qualitative) aspect, a total of ten elementary pupils in the 
Municipality of President Roxas were invited for an in- depth interview and another 
seven public elementary pupils for focus group discussion. The results of the interview 
were then used that identified the emerging themes as well as to generate a 
questionnaire.  
​ For the purpose of quantitative analysis, a group of 200 students from public 
elementary schools completed a survey designed for exploratory factor analysis and 
confirmatory analysis. Following the completion of the initial 200 questionnaires, an 
additional 30 participants were invited to participate in a reliability test. 
​ Meanwhile, these 17 participants for the qualitative and these 200 respondents 
for the quantitative were selected based on their position. That was, only teachers 1 to 
teachers 3 were included in this study. On the other hand, teachers that were not in the 
inclusion criteria were excluded in the study. 
 
Research Instrument 

This study developed a set of interview guide questions aligned with the study's 
objectives. These questions were used to conduct interviews and focus group 
discussions with participants, obtaining valuable insights on the factors influencing 
students' reading habits in the new normal.​  

Specialists were enlisted to evaluate the content validity of the interview 
questions and assess the sustainability of the items that represented the fundamental 
dimensions of students' reading habits in the new normal. The aim was to guarantee the 
questionnaire's readability and comprehensibility. 

 
Data Analysis 
​ In analyzing the data of this study, two methods were employed: Thematic 
analysis and Factor analysis. Below were the detailed explanations of how these 
methods were done.  

In the qualitative aspect, the data obtained from in-depth interview were analyzed 
using thematic analysis. Based on Kiger and Varpio (2020), thematic analysis was a 
method for analyzing qualitative data that entails searching across a data set to identify, 
analyze, and report repeated patterns. It is a method for describing data, but it also 
involves interpretation in the processes of selecting codes and constructing themes. 
Moreover, thematic analysis involves a six-step process: familiarizing yourself with the 
data, generating initial codes, searching for themes, reviewing themes, defining and 
naming themes, and producing the report (Kiger & Varpio, 2020). 
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In the qualitative aspect, the data obtained from in-depth interview were analyzed 
using thematic analysis. Based on Kiger and Varpio (2020), thematic analysis was a 
method for analyzing qualitative data that entails searching across a data set to identify, 
analyze, and report repeated patterns. It is a method for describing data, but it also 
involves interpretation in the processes of selecting codes and constructing themes. 
Moreover, thematic analysis involves a six-step process: familiarizing yourself with the 
data, generating initial codes, searching for themes, reviewing themes, defining and 
naming themes, and producing the report (Kiger & Varpio, 2020). 

The study employed Factor analysis to simplify a set of complex variables or 
items and explore the underlying dimensions that explain the relationships between the 
variables. According to Tavakol and Wetzel (2020), this statistical method simplifies a 
matrix of correlations, allowing researchers to better understand the relationship 
between items in a scale and the underlying factors that the items may have in 
common. The main purpose of using Factor analysis in this study was to develop and 
refine assessment instruments for evaluating effective online teaching, which was 
validated through the construct validity of the measure (Tavakol & Wetzel, 2020). 

Before conducting Factor Analysis, the data underwent the Kaiser-Meyer-Okin 
(KMO) measure of sampling adequacy. This test was used to determine if the data was 
appropriate for Factor Analysis. Each variable in the model was assessed, as well as 
the complete model, to determine the sampling adequacy. The KMO statistic indicated 
the amount of shared variance among variables. If the proportion was low, it indicated 
that the data was well-suited for Factor Analysis. (Reddy & Kulshrestha, 2019). 

After passing the KMO test, the next step was to extract unrotated factors from 
the data using principal axis factoring in Exploratory Factor Analysis (EFA). To ensure 
that only variables with a communality value of .40 or higher were included, the first half 
of the data was used. The factors were then rotated using Promax rotation to simplify 
the factor structure. The Kaiser rule was used to determine the number of dimensions or 
factors, with only factors whose eigenvalues were greater than or equal to 1 retained. 
Additionally, Cattel's scree plot criterion was utilized to graph the eigenvalue of each 
dimension or factor. 

The number of dimensions or factors extracted and retained were further 
validated by the scree plot. The factor loadings were determined by eigenvalues and 
represented the correlation coefficients between the items or variables in rows and the 
factors or dimensions in columns, which were identified as the Factor Rotation Matrix 
(Carpenter, 2006). This step addressed the latent dimensions in the teachers’ 
disciplining strategy in an online learning: scale, and the factors obtained were labeled 
based on the shared theme of the item cluster. 

 
RESULTS AND DISCUSSION 

 
Emerging Themes of Factors structure of reading habits of students in the new 
normal 

In the Municipality of President Roxas, a comprehensive analysis of in-depth 
interviews and focus group discussions with specific students reveals three significant 
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themes centered around the influence of the home environment, peer interactions, and 
individual interests. 

 
​ Home environment. Many of the participants stated that when children see 
adults in their home reading for pleasure, they are more likely to view reading as a 
valuable and enjoyable activity. By modelling reading at home, parents can create a 
positive reading culture in the home that will help children develop strong literacy skills 
and a lifelong love of reading.  These are evident in the following quotes from the 
participants: 
 

“My parents have interest in reading that is why I also love reading at home.” 
(IDI, P1) 

 
“My siblings at home always talk about book stories that is why I am encourage 

also to read a lot.” (FGD, P7) 
 

“At home, I am surrounded by family members who read a lot.” (IDI, P9) 
 

Meanwhile, most participants claimed that when children receive positive 
feedback and praise for reading, they are more likely to continue reading and develop a 
love for books. By encouraging children to read, parents and caregivers can help them 
improve their language and literacy skills, expand their knowledge and understanding of 
the world, and foster a lifelong love of learning. These ideas are present in the 
narratives of the participants stated below: 

 
“I am being limited by my parents to use cellphone because they want me to read 

books and my lessons.” (IDI, P5) 
 

“My parents are monitoring me about the amount of time spent in leisure 
reading.” (IDI, P2) 

 
“I am being motivated by the people at home about the importance of reading.” 

(FGD, P5) 
 

Numerous authors have provided substantial evidence supporting the 
significance of the home environment in relation to the development of children's 
reading habits. One notable study conducted by Sénéchal and LeFevre (2022) revealed 
a positive correlation between the presence of age-appropriate reading materials, like 
books and magazines, in the home and children's literacy development. 

Furthermore, Desforges and Abouchaar (2018) discovered a strong correlation 
between parental engagement in reading-related endeavors, like reading aloud and 
engaging in book discussions, and the academic success of children. Similarly, Kirsch 
(1993) conducted research indicating that parents who serve as reading role models 
and exhibit a favorable outlook on reading can foster the growth of their children's 
reading habits. Consequently, the domestic setting assumes a pivotal function in 
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molding children's perspectives on reading and their acquisition of literacy proficiencies, 
according to existing evidence. 
 
​ Peer influence. The importance of peers in shaping positive reading habits 
among children was emphasized by numerous participants. Children tend to admire and 
imitate their peers, greatly affected by their actions. Witnessing their peers actively 
engaging in reading activities serves as a catalyst for developing their own interest in 
reading. Moreover, peer influence acts as a motivating factor for children to read 
regularly and for extended durations. The participants' quotes provide clear evidence of 
these observations. 
 

“My peers also love reading that is why I am also motivated to read.” (FGD, P7) 
 

“I and my friends love to spend much of our time reading the same book.” (IDI, 
P1) 

 
“I get motivation with my friends who are always participating in reading session 

in class.” (IDI, P9) 
 

Meanwhile, most participants claimed that peer encouragement can also create a 
positive reading culture, where reading is seen as a fun and enjoyable activity rather 
than a chore. Additionally, peer discussions about books can help children develop 
critical thinking skills and deepen their understanding of what they are reading. These 
ideas are present in the narratives of the participants stated below: 

 
“My friends helped me in improving my reading comprehension.” (IDI, P4) 

 
“Through the encouragement of my peers to read I somehow improve my 

reading ability and comprehension.” (FGD, P3) 
 

“After class my friends and I spends our time reading our lessons and other 
books that interest us.” (FGD, P6) 

 
Numerous authors have provided support for the significance of peer influence. 

One area that has garnered considerable attention in recent years is the examination of 
peers' role in cultivating positive reading habits among children. Based on a study by 
Mol and Bus (2021), peers can positively influence children's reading habits by 
providing them with reading materials, discussing books, and modeling reading 
behaviors. Peer-led book clubs and reading groups have also been found to promote a 
love for reading and improve reading comprehension (Gambrell, 2021).  

Furthermore, according to Brozo et al.'s (2021) research, engaging in peer 
reading collaborations, where students read together and offer feedback on one 
another's reading, proves to be a successful strategy for enhancing both reading fluency 
and comprehension. However, it is important to note that peer influence can also have 
negative effects on children's reading habits, such as peer pressure to read certain 
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books or a lack of interest in reading among peers (Mol & Bus, 2021). Therefore, it is 
crucial for educators and parents to foster a positive reading culture and provide 
guidance to children on selecting appropriate reading materials. 
 

Personal interest. Many of the participants stated that children have a personal 
interest in what they are reading, they are more likely to read regularly and 
independently, which further strengthens their reading abilities. Therefore, it is essential 
to provide children with a variety of books that cater to their interests to cultivate a 
lifelong love of reading. These are evident in the following quotes from the participants: 
 

“It is in my innate personality that I love reading because reading interests me.” 
(IDI, P5) 

 
“Read is fun for me especially when there are pictures.” (IDI, P6) 

 
“I get a lot of enjoyment from reading books because I can encounter the 

creativity of the authors.” (IDI, P8) 
 

While the majority of participants expressed that they view reading as a 
pleasurable and fulfilling endeavor, their inclination to regularly partake in it and cultivate 
a lifelong reading habit was evident. Positive perceptions of reading can lead to 
increased motivation, engagement, and persistence in reading, which in turn can lead to 
improved reading skills and academic performance. These ideas are present in the 
narratives of the participants stated below: 

 
“Through reading I enhance my imagination skills because I can imagine the 

scenes on the book I read.” (FGD, P7) 
 

“I really appreciate reading since it enhances my analytical skills.” (IDI, P3) 
 

“Reading helps me stay motivated and inspired in life.” (IDI, P9) 
​  
The result on the importance of personal interest is supported by many authors. 

In particular, developing good reading habits in children is crucial for their academic 
success and personal growth. According to a study conducted by Mol and Bus (2021), it 
was discovered that children who received parental encouragement to read during their 
early years displayed enhanced cognitive and linguistic progress in contrast to those 
who did not receive such encouragement. 

Similarly, a study by Li et al. (2022) revealed that children who read regularly had 
a better understanding of empathy and emotional intelligence, leading to better social 
relationships. Another study by Looi et al. (2022) emphasized the importance of creating 
a reading-friendly environment at home, with access to a variety of books, as it 
increased children's motivation and enjoyment of reading. These studies highlight the 
significance of developing good reading habits in children and provide insights into how 
parents and educators can promote this behavior. 
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Construction of Factors structure of reading habits of students in the new normal 
Scale 
​  

The reading habits of students in the new normal were assessed based on 
participant narratives, and a 30-item questionnaire was developed using qualitative 
interviews. The exploratory factor analysis (EFA) was used to reduce the data, resulting 
in three factors based on prior qualitative analysis. Table 1 shows the factor structure of 
the questionnaire. 
 
 

Table 1 
Factors structure of reading habits of students in the new normal Scale  

ITEMS 
1 I have parents who also have interest in reading 
2 I am surrounded by a family who loves reading 
3 I have a lot of books in the house 
4 I am rewarded by my parents just to read books 
5 I am constantly monitored by my parents to read  
6 I have siblings who always talk about book stories 
7 I am encourage by my relatives at home to always read 
8 I am limited by my parents to use cellphone but to read  
9 I am monitored by my parents about the amount of time spent in leisure reading. 
10 I am being motivated by the people at home to read 
11 I belong to a peer group where they love reading 
12 I spend much time with my peer group reading 
13 I have peers who assisted me in improving my reading comprehension  
14 I can be good at reading when I am with my peers. 
15 I and my peer love to rad and study together after class. 
16 I have peer who always help each other with academic difficulties. 
17 I become better than the previous one before I met my friends. 
18 I and my peers are very competitive in reading analysis. 
19 I often skip classes to spend time with my friends. 
20 I and my friends are always participating in reading session. 
21 I love reading 
22 I like to read especially when there are pictures 
23 I read because I enhance my imagination  
24 I enhance my analytical skills through reading  
25 I read because it is the best way for me to learn things. 
26 I get a lot of enjoyment from reading 
27 I like going to the library for books. 
28 I am the kind of person who enjoys a good book 
29 I enjoy receiving books as gifts. 
30 I get inspired when I read 
  

 
Dimensions of Factors structure of reading habits of students in the new normal 
Scale 
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​ Testing a 30-item Factors structure of reading habits of students in the new 
normal scale. The structure of students' reading habits in the new normal was 
determined based on participant narratives, using Table 1 to present the factors 
identified from a 30-item questionnaire. The questionnaire was developed using 
responses from qualitative interviews and underwent exploratory factor analysis (EFA) 
to reduce the data. A priori qualitative analysis dimensions were used to fix the number 
of factors at three. To ensure that the construct could be tested for factor analysis, the 
Kaiser Meyer-Olkin Measure (KMO) of Sampling Adequacy and Bartlett’s test of 
sphericity were performed. The KMO value of .871, presented in Table 3, indicates that 
the sample is adequate for factor analysis, as values above .5 are acceptable according 
to Kaiser (1974). Values between .5 to .7 are mediocre, values between .7 to .8 are 
good, and values between .8 to .9 are superb. 

Table 2 
KMO and Bartlett's Test 

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. .871 

Bartlett's Test of Sphericity 
Approx. Chi-Square 5540.210 
Df 435 
Sig. .000 

 
Based on the initial analysis, it can be inferred that the 30-item reading habits 

factors structure of students in the new normal is appropriate for factor extraction, 
indicating its readiness for factor analysis 

 
Derivation of the Number of Factor Structure. By analyzing qualitative data 

beforehand, we were able to identify three dimensions of reading habits among 
students in the new normal. These dimensions were used to derive the factor structure, 
and our analysis indicates that the resulting three factor model displays clear patterns, 
as illustrated in Table 3. 

The factor loading below .4 are reduce from the model and based on the results 
only 28 items where accepted and passed the criteria then subjected for rotation and 
analysis. 

After which, the 28 – item construct is then subjected for rotation. The promax 
rotation was used since the factors seem to be correlated with a coefficient above .50 
which reflects that the data is not assumed as orthogonal. 

The table displays the pattern matrix obtained through Principal Axis factoring 
with Promax rotation method using Kaiser Normalization. The loading of items onto the 
four factors is above the recommended level of .4, as suggested by Filed (2005), 
ensuring the desired factors are obtained. Additionally, there is no evidence of items 
cross-loading or not loading at all, indicating that they are well-represented by their 
respective factors. It is worth noting that higher loadings signify a stronger correlation 
between the variable and the factor, indicating that the variable is a better 
representative of the factor, as noted by Hair et al. (1998). 
 

Table 3 
Pattern Matrix Four Factor Model 

 Factor 
 1 2 3 4  
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1 I have parents who also have interest in reading    .422 
2 I am surrounded by a family who loves reading .662     
3 I have a lot of books in the house .422  .740   
4 I am rewarded by my parents just to read books .493     
5 I am constantly monitored by my parents to read   .480    
6 I have siblings who always talk about book stories   .447   
7 I am encourage by my relatives at home to always 

read 
  .412   

8 I am limited by my parents to use cellphone but to 
read  

     

9 I am monitored by my parents about the amount of 
time spent in leisure reading. 

  .630   

1
0 

I am being motivated by the people at home to read   .838   

1
1 

I belong to a peer group where they love reading    .453  

1
2 

I spend much time with my peer group reading .680     

1
3 

I have peers who assisted me in improving my 
reading comprehension  

.631     

1
4 

I can be good at reading when I am with my peers.  .861    

1
5 

I and my peer love to rad and study together after 
class. 

.584     

1
6 

I have peer who always help each other with 
academic difficulties. 

 .783    

1
7 

I become better than the previous one before I met 
my friends. 

 .677    

1
8 

I and my peers are very competitive in reading 
analysis. 

   .697  

1
9 

I often skip classes to spend time with my friends.  .627    

2
0 

I and my friends are always participating in reading 
session. 

     

2
1 

I love reading .610     

2
2 

I like to read especially when there are pictures .672     

2
3 

I read because I enhance my imagination  .760     

2
4 

I enhance my analytical skills through reading  .466     

2
5 

I read because it is the best way for me to learn 
things. 

.777     

2
6 

I get a lot of enjoyment from reading .817     

2
7 

I like going to the library for books. .581     

2
8 

I am the kind of person who enjoys a good book    .552  

2
9 

I enjoy receiving books as gifts.  .738    

3
0 

I get inspired when I read  .676    
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The correlation between factors and variables was deemed sufficient based on 
the item loadings. Therefore, the items were considered as components of the factor. 
Through EFA, a three-factor model for the reading habits of students in the new normal 
was developed. This model includes 28 items categorized into home environment, peer 
influence, personal interest, and environmental imitation, as presented in Table 4. 

Final Version of Factors structure of reading habits of students in the new 
normal. Table 4 displays the final version of the research instrument produced in this 
study. After analyzing the 30 items, some issues regarding face validity were identified 
based on the factor loadings. Therefore, we removed items with a small coefficient less 
than .40, as recommended by Hair et al. (2010) when they lack coherence with the 
factor. Researchers may also choose to set a loading coefficient to include only the 
items that best represent the factor, meaning that low coefficients may not be included 
in the factor structure. 

A questionnaire was created to determine the reading habits of students in the 
new normal. The questionnaire was developed using EFA, resulting in a tool containing 
28 items categorized into three themes. These themes were derived from qualitative 
findings and include home environment (13 items), peer influence (7 items), personal 
interest (4 items), and environmental imitation (4 items). The Likert-scale used ranges 
from 5 (strongly agree) to 1 (strongly disagree). 

 
Table 4 

 Factors structure of reading habits of students in the new normal 
Questionnaire 

ITEMS 
  Home environment  
1 I am surrounded by a family who loves reading 
2 I have a lot of books in the house 
3 I am rewarded by my parents just to read books 
4 I spend much time with my peer group reading 
5 I have peers who assisted me in improving my reading comprehension  
6 I and my peer love to rad and study together after class. 
7 I love reading 
8 I like to read especially when there are pictures 
9 I read because I enhance my imagination  
10 I enhance my analytical skills through reading  
11 I read because it is the best way for me to learn things. 
12 I get a lot of enjoyment from reading 
13 I like going to the library for books. 
  
  Peer influence 
14 I am constantly monitored by my parents to read 
15 I can be good at reading when I am with my peers. 
16 I have peer who always help each other with academic difficulties. 
17 I become better than the previous one before I met my friends. 
18 I often skip classes to spend time with my friends. 
19 I enjoy receiving books as gifts. 
20 I get inspired when I read 
  
 Personal interest 
21 I have siblings who always talk about book stories 
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22 I am encourage by my relatives at home to always read 
23 I am monitored by my parents about the amount of time spent in leisure reading. 
24 I am being motivated by the people at home to read 
  
 Environmental Imitation 
25 I have parents who also have interest in reading 
26 I belong to a peer group where they love reading 
27 I and my peers are very competitive in reading analysis. 
28 I am the kind of person who enjoys a good book 
  
Legend:  

5 – Strongly Agree​ ​ ​   
4 – Agree​ ​ ​ ​ ​  
3 – Moderately Agree  
2 – Disagree 
1 – Strongly Disagree 

 
This study recommended that in order to enhance the reading habits of students 

in the new normal, it is recommended to provide them with a diverse range of reading 
materials, including books, articles, and digital content. Additionally, incorporating 
reading into classroom activities and setting aside dedicated reading time can 
encourage students to develop a regular reading habit and improve their literacy skills. 

 
CONCLUSIONS 

 
​ In the light of the study, the following conclusions were drawn: 

1.​ The emerging themes highlight the factors structure of reading habits of students 
in the new normal which put emphasis on home environment, peer influence, and 
personal interest. 

2.​ The result derived from factor analysis indicates that the factors structure of 
reading habits of students in the new normal of teaching has three factors that 
includes home environment, peer influence, and personal interest.   

3.​ New normal approaches of teaching with 28 items was develop to measure the 
factors structure of reading habits of students in the new normal. 
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