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ABSTRACT 
This study explores teachers' compassion fatigue in teaching through an 

exploratory mixed-method design. The approach involves an initial qualitative phase 
followed by a quantitative phase, with a final integration of data from both phases. More 
specifically, it aimed to construct, develop and evaluate the dimensions of teachers’ 
compassion fatigue in teaching scale. In the qualitative phase, there were seven 
teachers who participated in the in-depth interview and ten teachers participated in the 
focus group discussion. There were five themes that emerged from the interview that 
put emphasis on workload and stress, lack of resources and support, student behavior 
and discipline challenges, emotional engagement and investment, and lack of autonomy 
and control. A 90-item new approaches of teaching scale was also constructed based 
from the results of the interview, which was subjected to the quantitative phase. In the 
quantitative phase, 200 questionnaire responses were analyzed for exploratory factor 
analysis (EFA). Results showed five underlying dimensions of teachers’ compassion 
fatigue in teaching. The study found high internal consistency among the five factors, 
with Emotional Engagement and Investment, Lack of Autonomy and Control, and Lack 
of resources and support, Student behavior and discipline challenges, and Workload 
and Stress demonstrating commendable to perfect reliability (α = 0.957 to 1.000). The 
overall Cronbach's Alpha is 0.885. A total of five themes on dimensions of teachers’ 
compassion fatigue in teaching questionnaire was developed which are emotional 
engagement and investment with a total of twenty-two items, lack of resources and 
support with a total of twelve items, student behavior and discipline challenges with a 
total of seventeen items, lack of resources and support with a total of twelve items, 
workload and stress with a total of twenty items, and lack of autonomy and control with 
a total of thirteen items and the overall the scale has a total of 84-item questionnaire. 
This study recommends that educational institutions prioritize the implementation of 
interventions aimed at mitigating factors contributing to compassion fatigue among 
teachers. 
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INTRODUCTION 
In the global aspect, compassion fatigue can lead to a range of symptoms, 

including emotional exhaustion, reduced empathy and compassion, and decreased 

 
 



 
 
satisfaction with one's work and learning. It can also lead to symptoms such as anxiety, 
depression, and burnout (Morrissette 2019). Teachers who experience compassion 
fatigue may struggle to connect with their colleagues resulting in decreased quality of 
teaching (Herman, 2019). Furthermore, nearly 89% of teachers experience compassion 
fatigue while teaching, which can result in symptoms such as anxiety, depression, and 
sleep disturbances that which can interfere with a teacher’s ability to focus and teach 
effectively (Baird & Kracen, 2020). ​  

Filipino teachers’ in fields that involve helping emotionally distressed individuals 
might also experience compassion fatigue. Healthcare, social work, and counseling 
students in the Philippines are especially vulnerable to compassion fatigue due to high 
demand, inadequate resources, and trauma exposure. Compassion fatigue may lead to 
emotional depletion, reduced empathy and compassion, and work dissatisfaction, 
affecting academic performance. To prevent compassion fatigue in their pupils, Filipino 
educators must give tools and assistance for self-care, stress reduction, and emotional 
well-being (Figley, 2019). 

Locally, teacher’s in Kidapawan City, District V, compassion fatigue can also 
occur in the classroom, where teachers who are frequently exposed to the emotional 
and psychological distress of their colleagues and environment may experience the 
same symptoms as professionals who work with their companions. This may manifest 
as diminished empathy and compassion, emotional exhaustion, and fatigue. This can 
result in decreased motivation and interest in their academics, as well as an increase in 
tension and anxiety (Javier, 2020). 

In the contrary, teaching is essential for preventing compassion fatigue in 
teachers. By providing education and training on self-care, stress reduction, and 
emotional awareness, educators can help students develop the skills necessary to 
maintain their emotional and mental health, resulting in improved academic 
performance and success, as well as improved quality of teaching. Meanwhile, the 
educators would encourage to develop healthy self-care habits, such as exercise, 
healthy eating, and adequate sleep, which can help prevent burnout and promote 
overall wellbeing (Seppala, 2019). 

While there has been increasing research on compassion fatigue among 
professionals in healthcare and social work fields, there is a significant gap in the 
research regarding teachers experiences in compassion fatigue in the context of 
teaching (Gleichgerrcht & Decety, 2019). There is a need for further research to explore 
the prevalence and impact of compassion fatigue among teachers who are studying in 
fields that involve working with people who are experiencing emotional and 
psychological distress (Sahin, 2020). This research could include surveys, interviews, or 
studies to better understand the experiences of teachers and the factors that contribute 
to compassion fatigue. 

Thus, the goal of the study is to determine the teachers’ compassion fatigue in 
teaching in the selected schools in Kidapawan City District V for the school year 
2023-2024. 

FRAMEWORK 
​ This study is anchored on Conservation of Resources Theory of Dr. Stevan E. 
Hobfoll in 1989. This idea clarifies a stress theory that explains the incentive that 
pushes people to simultaneously protect and seek out new resources. Hobfoll proposed 

 
 



 
 
that psychological stress happened in three situations: when there was a risk of losing 
resources, when there was a net loss of resources, and when there were no new 
resources obtained after the resources were spent. According to this viewpoint, 
resources are items that a person values, particularly objects, situations, and 
circumstances. According to Conservation of Resources Theory, losing these kinds of 
resources would cause people to experience various degrees of stress. 

​ Furthermore, the modern attachment theory founded by Mary Ainsworth and 
John Bowlby in 1980. For many years, the major emphasis of attachment theory was on 
children and their caretakers. Susan Johnson started using attachment theory to adult 
counseling. Philip Shaver and Cindy Hazan advanced the study of adult interactions in 
attachment theory. Hazan and Shaver observed that adult interactions resembled those 
between children and their careers. For instance, just as children want to be near to 
their caretakers, romantic or platonic couples also want to be close to one another. 
When their attachments are there, adults feel reassured; when they are not, they feel 
nervous or lonely. For instance, romantic partnerships provide a stable foundation that 
enables individuals to handle the chances, shocks, and difficulties life throws their way. 
Hazan and Shaver expanded attachment theory to adult relationships as a result of 
similarities like these. 

METHODS 
Research Design  
​ The exploratory sequential mixed method was used in this study. This plan starts 
with a phase of collecting and analyzing qualitative data, then moves on to a phase of 
collecting and analyzing quantitative data (Cresswell, 2003).  

Additionally, the goal of this design is to investigate a situation where this is often 
helpful when making a questionnaire (Plano Clark, 2005). Qualitative data can be used 
when variables haven't been found or a theory hasn't been made (Morrow, 2007). It 
includes content analysis, which assumes that people have beliefs or opinions about 
something and that these can be reliably inferred from what they say (Wilkinson, 2004). 
So, one goal of content analysis is to find out what people think about something. 
Content analysis is the process of putting what people have said into groups of opinions 
that make sense. It can be very organized. With this design, the first parts of work ethics 
are based on the stories of the participants.  

The quantitative approach, on the other hand, uses construct validity to figure out 
the factor structure of the construct or measure. Construct validity is a broad term for 
judging the measurement method used to measure a certain construct. This is because 
it includes a number of other types of validity, such as content validity, convergent and 
divergent validity, and criterion validity, which help judge construct validity (Messick, 
1989). Because of this, construct validity is seen as a process you go through to 
evaluate the validity of a measurement procedure. Other types of validity, on the other 
hand, are tools you use to more practically evaluate whether the measurement 
procedure measures a given construct.t (Wainer & Braun, 1988). 
Respondents 
​ A total of ten (10) teachers were invited for in-depth interviews and seven (7) 
teachers for the focus group discussion. The results of the interview were used in 
drafting the initial items of the teachers’ compassion fatigue questionnaire.  

 
 



 
 
​ The constructed survey questionnaire from the qualitative interviews were 
disseminated to 200 teachers in Kidapawan City, District V. The respondents were 
selected using the stratified random sampling technique. This necessitates knowing the 
characteristics of the population members so that the population can be stratified before 
the sample is chosen (Fowler, 2009). After which, the final tool was distributed to 30 
respondents for pilot testing. 

Instruments 
In the qualitative phase, the researcher formulated interview guide questions that 

will give insight on teachers’ compassion fatigue in teaching. The items of the 
questionnaire were constructed based on the frequency of occurrence as result of 
interview and focus group discussions. The construction of the tool from qualitative 
phase revealed the teachers’ compassion fatigue in teaching. This tool is subjected to 
dimension reduction to look for the factors that constitute the teachers’ compassion 
fatigue in teaching. The researcher also invited five experts to perform content validity of 
the interview questions and check the suitability of the items that capture the teachers 
compassion fatigue in teaching. This is to ensure the readability and comprehensibility 
of the questionnaire. 

 
Data Analysis 

​ The notes that are obtained from in-depth interview are analyzed using thematic 
analysis. This method emphasizes pinpointing, examining, and recording patterns (or 
“themes”) within the data. Patterns in data sets that are significant to the description of a 
phenomenon and are linked to specific research topics are called themes (Boyatzis, 
1998).  
In quantitative data, the exploratory factor analysis is used in the study. It determines 
empirically how many constructs, or latent variables, or factors underlie a set of items. 
Factor analysis is a type of multivariate analysis that seeks to explain the relationship 
between a large number of variables (items) in terms of a set of independent underlying 
factors. This statistical method can serve as an important tool for validating the structure 
of instruments (Nunnally, 1978; Carpenter, 2006) pointed out that factor analysis is not a 
simply defined statistical method, but a broad category of methods for conceptualizing 
groupings of variables that includes mathematical procedures for assigning variables to 
certain groups. Factor analysis, as described by Hare et al. (1998), is a set of statistical 
approaches for analyzing interrelationships among a large number of variables and 
explaining these variables in terms of their common underlying dimensions (factors). 

With minimal information loss, the strategy involves condensing the information 
contained in several original variables into a smaller set of dimensions (factors).  

The preliminary phase involves testing the data for suitability using KMO 
(Kaiser-Meyer-Okin measure of sampling adequacy) which signal in advance whether 
the sample size is large enough to reliably extract factors (Field, 2009) and Barlett’s 
Test which test for the over-all significance of the correlation within a correlation matrix 
(Hare, 1998). 
​ The next step involved the determination of dimensions of the unrotated factors 
of the data by initial extraction using principal axis factoring of Exploratory Factor 
Analysis (EFA). The first half of the data are utilized in this phase. Only the variables or 

 
 



 
 
items that appeared on the matrix data that have a communality value of .40 are 
included. After which, it involves rotating the factors using Promax rotation. Rotating the 
factors is used in order to simplify the factor structure. It is in this phase which the 
numbers of dimension or factors are determined using the Kaiser rule. Using this 
method, only the extracted factors whose eigenvalues greater than or equal to 1 are 
retained. In addition, Cattel’s scree plot criterion will be use in which eigenvalue of each 
dimension or factor is graphed.  

Cronbach's alpha is predominantly used to evaluate the internal consistency of a 
questionnaire or survey as a measurement instrument. It indicates the extent to which 
the elements on the instrument measure the same construct consistently. A high 
Cronbach's alpha indicates that the objects are trustworthy and provide consistent 
measurements. 

 
RESULTS AND DISCUSSION 

 
Emerging Themes of Teachers’ compassion fatigue in teaching 
 
​ There are five themes that emerged from in-depth interview and focus group 
discussion with selected public school teachers in Kidapawan City that put emphasis on 
workload and stress, lack of resources and support, student behavior and discipline 
challenges, emotional engagement and investment, and lack of autonomy and control. 
Construction of Teachers’ compassion fatigue in teaching Scale 
 
​ Based from the narratives of the participants, the teachers’ compassion fatigue in 
teaching’ scale items which were selected based on their frequency of occurrence from 
the responses in qualitative interviews. This 90-item questionnaire was subjected to 
data reduction technique using the exploratory factor analysis (EFA). Hence, the 
number of factors was fixed to five based on the a priori qualitative analysis dimensions.  
 
Dimensions of Teachers’ compassion fatigue in teaching Scale 
 
​ Testing a 90-item Teachers’ compassion fatigue in teaching’ scale. To 
ensure that the construct can be tested for factor analysis, the Kaiser Meyer-Olkin 
Measure (KMO) of Sampling Adequacy and Bartlett’s test of sphericity were performed. 
It can be gleaned in Table 3 that KMO value is .858 which is above recommended value 
of .5, which indicates that the sample is meritorious and adequate factor analysis. 
Kaiser (1974) recommends accepting values greater than .5 are acceptable. 
Furthermore, values .5 to .7 are mediocre, values between .7 to .8 are good, and the 
values between .8 to .9 are superb (Kaiser, 1974)    

 
 

Table 1 
KMO and Bartlett's Test 

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. .859 

Bartlett's Test of Sphericity 
Approx. Chi-Square 3748.334 
Df 475 
Sig. .000 

 
 



 
 
 

As shown in the preliminary analysis, it can be generalized that the 90-item 
teachers’ compassion fatigue in teaching is suitable and adequate for extraction of 
factors, and thus, ready for factor analysis. 

Derivation of the Number of Factor Structure. The derivation of factor 
structure was determined through a priori results of qualitative data analysis wherein 
there are five dimensions of teachers’ compassion fatigue in teaching.  

The factor loading below .4 are reduce from the model and based on the results 
only 84 items where accepted and passed the criteria then subjected for rotation and 
analysis. 

After which, the 84 – item construct is then subjected for rotation. The promax 
rotation was used since the factors seem to be correlated with a coefficient above .90 
which reflects that the data is not assumed as orthogonal. 

The pattern matrix using Principal Axis factoring with a Promax rotation method 
of Promax with Kaiser Normalization. It can be observed in the results the loading of 
items in the five factors are above .4. It can be supported by Filed (2005) that .4 is 
recommended and necessary to obtain the desired factors. Furthermore, it can be 
observed that there is no item cross-loading or not loading at all which means that the 
items best represent their factors. It is emphasized that loadings indicate the degree of 
correspondence between the variable and the factor, with higher loadings making the 
variable representative of the factor (Hair et al., 1998).       

 
The item loadings of each item to their factor indicate sufficient correlation 

between factors and variables, and thus, can be considered as component of the factor. 
By using the EFA, the five-factor model of teachers’ compassion fatigue in teaching with 
84 items was developed as shown in Table 4, student behavior and discipline 
challenges, lack of resources and support, workload and stress, emotional engagement 
and investment, and lack of autonomy and control. 

 
Reliability Result 
​ Table 2 reflects on the reliability test results for the five factors examined in this 
study demonstrate a high level of internal consistency. Emotional Engagement and 
Investment exhibit a commendable Cronbach's Alpha of 0.957 across 22 items, 
indicating strong reliability. Similarly, Lack of resources and support, Student behavior 
and discipline challenges, and Workload and Stress showcase exceptionally high 
internal consistency with Cronbach's Alphas of 0.997, 0.999, and 0.999, respectively, 
and 12, 17, and 20 items, respectively. The Lack of Autonomy and Control factor 
demonstrates a perfect Cronbach's Alpha of 1.000 across 13 items, suggesting 
impeccable internal reliability.  

The Overall Cronbach's Alpha, calculated across all factors, yields a solid value 
of 0.885, indicating good overall internal consistency despite the diverse nature of the 
five factors. These results affirm the reliability of the measurement instrument used in 
capturing the nuances of educators' experiences across these distinct domains. The 
high Cronbach's Alpha values for individual factors and the satisfactory overall reliability 
underscore the robustness of the study's findings and lend credibility to the 
interpretations drawn from the data. 

 
 



 
 

 
 
 

Table 2. Reliability of the five factors of the 
Teachers’ Compassion Fatigue in Teaching Scale 

 
Factor Cronbach's Alpha Interpretation No. of Items 

Emotional Engagement 
and Investment 

0.957 Very good 22 

Lack of resources and 
support 

0.997 Very good 12 

Student behavior and 
discipline challenges 

0.999 Very good 17 

Workload and Stress 0.999 Very good 20 
Lack of Autonomy and 
Control 

1.000 Very good 13 

Overall Cronbach's 
Alpha 

0.885 Very Good 84 No. 
of Items 

 
Final Version of Teachers’ compassion fatigue in teaching. The final version 

of the instrument, which is the output of this study, is represented in the form provided in 
Table 3. From 90 items, the analysis suggests several issues on face validity based on 
factor loadings on the items. Items that have small coefficient less than .90 are 
removed. This is supported by Hair et al. (1998) that those items having no sense and 
not reflective with the factor can be removed in the model. Also, loading coefficient can 
be set by the researcher to select only those items that best represents the factor, and 
those low coefficients may not be included in the factor structure. 

By using EFA, teachers’ compassion fatigue in teaching’ questionnaire was 
developed. This tool consists of 84 items which consists of five themes. These five 
themes were obtained from the qualitative results. A total of five themes were 
developed which are emotional engagement and investment with a total of twenty-two 
items, lack of resources and support with a total of twelve items, student behavior and 
discipline challenges with a total of seventeen items, lack of resources and support with 
a total of twelve items, workload and stress with a total of twenty items, and lack of 
autonomy and control with a total of thirteen items. The 5 point Likert-scale from 
5-stronly agree to 1-stronly disagree is shown below.​   

Table 3 
 Teachers’ compassion fatigue in teaching Questionnaire 

ITEMS 
  
 Emotional Engagement and Investment 
1 I feel overwhelmed by my teaching workload. 
2 I find it challenging to manage stress daily. 
3 I sense compassion fatigue from constant workload. 
4 I think workload hinders my emotional well-being. 
5 I face difficulty balancing stress and teaching compassion. 
6 I notice my workload affecting my job satisfaction. 
7 I see a correlation between stress and compassion. 
8 I have the resources to create an engaging and dynamic teaching. 
9 I receive timely and constructive feedback from administrators. 
10 I am satisfied with the support provided for professional development. 

 
 



 
 
11 I perceive a collaborative and supportive culture among the staff. 
12 I believe additional resources and support would s important. 
13 I view managing challenging student behavior as an opportunity for growth. 
14 I believe in the effectiveness of strategies to address and manage student. 
15 I am confident in my ability to maintain a positive and disciplined classroom. 
16 I recognize a positive connection between student behavior. 
17 I acknowledge the emotional demands of addressing conflicts with students. 
18 I think that balancing emotional engagement is essential for my well-being. 
19 I perceive a connection between my level of emotional engagement. 
20 I foster positive relationships with my students. 
21 I feel supported by colleagues and administrators. 
22 I am able to maintain a healthy emotional balance. 
  
 Lack of resources and support 
23 I struggle due to insufficient teaching resources. 
24 I feel unsupported in managing daily teaching challenges. 
25 I believe a lack of resources impacts compassion. 
26 I experience fatigue from insufficient teaching support. 
27 I see a link between resource shortage and effectiveness. 
28 I feel emotionally drained by teaching demands. 
29 I struggle to maintain emotional engagement with students. 
30 I believe emotional investment affects my teaching compassion. 
31 I sense burnout from constant emotional investment in teaching. 
32 I think emotional engagement hinders my overall well-being. 
33 I perceive a link between emotional investment and burnout. 
34 I think inadequate support affects my emotional well-being. 
  
  
 Student behavior and discipline challenges 
35 I find the emotional engagement with my students to be a rewarding. 
36 I feel a sense of fulfillment when witnessing the progress and success. 
37 I see resources as essential for meeting the diverse needs of my students. 
84 I believe workload affects my compassion for students. 
84 I have the necessary teaching materials and resources. 
90 I am adequately supported by administrators. 
41 I find emotional engagement impacting my teaching effectiveness. 
42 I notice emotional engagement affecting my job satisfaction. 
43 I feel supported by colleagues in handling the demands of teaching. 
44 I find it emotionally rewarding to help students with academic struggles. 
45 I experience compassion fatigue due to emotional demands. 
46 I am emotionally invested in my students' well-being. 
47 I feel well-supported by available resources for managing my teaching. 
48 I find emotional engagement with my students to be rewarding. 
49 I view the workload in my teaching profession as manageable. 
50 I have a sense of autonomy and control in deciding my teaching methods. 
51 I see disciplinary challenges with students as opportunities for growth. 
  
 Workload and Stress 
52 I maintain a healthy work-life balance despite my teaching workload. 
53 I am confident in the effectiveness of my current classroom management. 
54 I see the demands of lesson planning as opportunities for growth. 
55 I sense compassion fatigue due to limited resources. 
56 I face challenges balancing support and teaching compassion. 
57 I notice a connection between resources and job satisfaction. 
58 I perceive a correlation between support and compassion. 
59 I am stressed by challenging student behavior. 
60 I struggle with maintaining discipline's emotional toll. 

 
 



 
 
61 I believe student behavior impacts my teaching compassion. 
62 I experience compassion fatigue due to discipline challenges. 
63 I form strong emotional connections with my students. 
64 I experience fatigue from a lack of teaching control. 
65 I find limited autonomy affecting my teaching effectiveness. 
66 I sense burnout due to insufficient teaching control. 
67 I think lack of autonomy hinders my overall well-being. 
68 I face difficulty balancing control and teaching compassion. 
69 I notice limited autonomy impacting my job satisfaction. 
70 I perceive a link between lack of control and burnout. 
71 I am challenged by the lack of freedom in teaching. 
  
 Lack of Autonomy and Control 
72 I struggle with insufficient control over my teaching. 
73 I believe autonomy impacts my teaching compassion. 
74 I believe there is sufficient support staff available. 
75 I believe additional support for managing student behavior is good. 
76 I feel that disciplinary policies effectively promote a positive learning. 
77 I am satisfied with the training and resources provided for handling student. 
78 I believe a supportive school culture positively influences student behavior. 
79 I find student behavior affecting my teaching effectiveness. 
80 I sense emotional exhaustion from ongoing discipline issues. 
81 I think managing student behavior hinders my well-being. 
82 I face difficulty balancing discipline challenges and compassion. 
83 I notice student behavior impacting my job satisfaction. 
84 I believe that my emotional investment in students contributes positively. 
  
 

Based on the comprehensive examination of Teachers' Compassion Fatigue in 
Teaching, it is strongly recommended that educational institutions prioritize the 
implementation of interventions aimed at mitigating factors contributing to compassion 
fatigue among teachers. The study underscores the importance of fostering a culture of 
autonomy, providing ample professional development opportunities, and cultivating a 
supportive work environment. Educational leaders should invest in teacher well-being 
programs designed to address emotional exhaustion and enhance coping mechanisms. 
Additionally, ongoing research and monitoring systems should be established to assess 
the effectiveness of these interventions over time. By proactively addressing the 
challenges associated with compassion fatigue, institutions can create an environment 
that not only prevents burnout among educators but also enhances the overall quality of 
teaching and learning experiences. 

 
IMPLICATIONS 

​ In the light of the study, the following conclusions were drawn: 
1.​ The emerging themes highlight the teachers’ compassion fatigue in teaching 

which put emphasis on workload and stress, lack of resources and support, 
student behavior and discipline challenges, emotional engagement and 
investment, and lack of autonomy and control. 

2.​ The result derived from factor analysis indicates that the teachers’ compassion 
fatigue in teaching has five factors that includes workload and stress, lack of 
resources and support, student behavior and discipline challenges, emotional 
engagement and investment, and lack of autonomy and control.   

 
 



 
 

3.​ The reliability test results in Table 4 confirm strong internal consistency across 
the five factors. Cronbach's Alpha values, ranging from 0.957 to a perfect 1.000, 
affirm the reliability of Emotional Engagement and Investment, Lack of resources 
and support, Student behavior and discipline challenges, Workload and Stress, 
and Lack of Autonomy and Control. Overall Cronbach's Alpha, at 0.885, 
underscores solid internal consistency. 

4.​ Teachers’ compassion fatigue in teaching of teaching with 84 items was 
developed to measure the teachers’ compassion fatigue in teaching. 
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